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CHAPTER I

INTRODUCTION


 Philosophy has various meanings.  The root word means “the love of wisdom.”  Philosophy is the systematic study of the ultimate, the totality of reality.  What is real?  What is true?  What is good?  These questions are also classified as ontology, epistemology, and axiology.  To the layman, a philosophy of life would be principles which guide behavior.  Primarily, the layman thinks in ethical terms.  Another term which might be used is “theory,” or “theorizing.”  A theory is an explanation of phenomena that makes it possible to hypothesize concerning a larger body of phenomena.  


Theories and philosophies might also be thought of as “world views,” or frames of reference for relating or giving meaning to experience.  These terms (theory and philosophy) generally are not considered synonymous.  Philosophy is viewed as the broad world view, usually dealing with metaphysical or ultimate questions.  Theory refers to the explanation of a smaller segment of the universe or a particular area of experience.


Someone has said that everyone theorizes, that everyone has a philosophy.  One might attempt to absolve himself of any philosophy, but if a man says, “I don’t have a philosophy,” then he is really saying, “My philosophy is that I don’t have a particular philosophy; therefore, I am an opportunist.”  We cannot escape theorizing or philosophizing.

Most people live their way into a pattern of thinking, but as they mature they also think themselves into a pattern of living.  The way in which an educator views the nature of the universe, the nature of man, the nature of society, the nature of truth, and the nature of morality will have a bearing on his methods of administering the school and conducting his class.


It makes sense that a philosophy which has been intellectualized, i.e., thought through, considering all of the alternatives and their consequences, is preferable.  An individual has the choice of either developing his own philosophy or accepting one which has been developed by another.


The purpose of this handbook is to present a brief survey of the important world views of each important philosophic system and the implications of these views for education.  It was written especially for the modern education student who enters a professional education program without a background in philosophy.  It will also serve the purpose of a review for those graduate students who had some earlier exposure in a foundations course on the undergraduate level.



Since rational education is impossible without a consideration of the philosophical areas mentioned above, attention should be given to them before commitment is made to a particular philosophy of education.  Philosophy “bakes no bread,” but indicates principles for baking better bread.  How we view reality, truth, and goodness determines how we view the entire process of education.  The   world views or systems of thought which will be surveyed  are (1) idealism;  (2) realism; (3) Neo-Thomism; (4) pragmatism; (5) existentialism; and (6) Christian Theism.   Idealism may also be divided into Christian idealism and classical idealism, or humanism.  A look at Christian Theism and its implications for educational philosophy appears pertinent in light of the growth of Christian school education.



Chapter II deals with a review of traditional and modern philosophies of education which are held by educational philosophers and practitioners today.


Chapter III summarizes the five philosophies according to their views in the areas of ontology, epistemology, and axiology.

 
Chapter IV is a summary of a philosophy of education based upon Christian Theism.

CHAPTER II

FIVE PHILOSOPHIES OF EDUCATION

IN AMERICA TODAY

IDEALISM


Although idealism has been commonly viewed as a dualistic philosophy, it is actually opposed to the “common-sense” dualism which holds that knowledge is the result of the accidental relationship between two separate entities: mind and the “thing” which it comprehends.  The dualism of the mind and the independent objects which mind comprehends is eliminated by uniting the two under the relationship of “determining and determined.”  Mind and things are viewed as passing manifestations of signal energy that constitute the essence (whatness) of all things.  “There is but one vast meaning running through the body.  Mental meaning...existence is one unity’ whose body nature is, and God the soul’ (Park, 1963).”    Most of Plato’s thoughts on idealism are contained in the Republic and the other dialogues.  There are levels of thought according to Plato.  The lowest level consists of unstable facts and little understood physical objects.  Practically everything on this level is opinion and guesswork.  This is the thought level at which most men operate.  The next level is that of scientific truths or intellectual and rational cognition.  The next level, wholeness of vision, is above bare scientific facts and laws.  This is seeing the interconnectedness of all things.  Reality takes the form of permanence and is found in universals, laws, and first principles.  As mind reaches this highest level of thought, it escapes from the mere world of sense into the world of ideas.  Although Plato was an Athenian, he used Sparta as a model for education because of his disillusionment with Athenian democracy.


Idealism holds that man and nature do not comprise the sum of reality, but both are grounded in an ultimate reality that transcends time, space, and all finite existence.  Unfortunately, man will never know the full boundaries of reality for his knowledge appears destined to remain in the realm of hints and guesses.  The findings of science are taken as descriptions rather than truth, and the essence of man is his personality or his spiritual self, which is a finite expression of the infinite spirit.  The stress on personality and convictions that human beings are related to other beings in social and spiritual communities   are important ingredients in this philosophy (Park, 1963).

Plato took his metaphysical axe and divided the world into the world of shadows, i.e., the physical world of the senses, and the real world, i.e., the world of Ideas.  According to Plato, the things of the sense world are true to the extent to which they approximate the Idea, which pre-exists independently in the realm of Ideas.  The same was true of non-material entities such as goodness, justice, etc.  This was illustrated by Plato’s Allegory of the Cave.  

Hegel was an idealist philosopher who lived from 1770 to 1831.  He believed that ultimate reality is mind.  Progress is the reconciliation of opposites.  The opposites are thesis and antithesis and the reconciliation is the synthesis.  Harris, former superintendent of St. Louis schools and U. S. Commissioner of Education, brought Hegel’s ideas to America.


Johan Karl Rosenkranz (1805-1878) was a middle-of-the-road Hegelian.  He believed the goal of education was to develop early in the person theoretical and practical reason.  The general nature of education is determined by the nature, or maturation, of the human mind.  The levels are physical development, discovering laws and principles in nature, and developing reason.  Goodness and truth have absolute power in the universe and are never without both the power and the means to overcome anything in the way of their realization.  Unconditional obedience to deity and religion constitutes recognition of God’s absolute existence above the earthly realm of change and decay.  Liberal education and the history of the state should be studied so that citizens can direct their affairs in the tradition of their forebears.  Rosenkranz differed from Hegel in advocating the study of history in relation to the rest of the world.  Hegel had said...”boys should have no present-day political opinions...the schools no less than the pupils must consider themselves subordinate to the...state” (Park, 1963).


Herman Horne wrote the first American textbook on idealism.  The important points presented by Horne (1955) are contained in the Yearbook of the National Society for the Study of Education. 


Philosophy, according to Horne (1955), is the mind of man wrestling with the universe.  Idealism is the conclusion that the universe is an expression of intelligence and will, that the enduring substance of the world is of the nature of mind, and that the material is explained by the mental.  Idealism stands in contrast with all systems that center in nature (naturalism) or in man (humanism).  According to idealism, “to be” is to be experienced by an absolute self. The order of the world (cosmology) is due to the manifestation in space and time of an eternal and spiritual reality as they are embodied in our world of fact.  Goodness (axiology or ethics) of man’s individual and social life is the conformity of the human will with the moral administration of the universe.  Education is the process of man’s reciprocal adjustment to nature, to his fellows, and to the ultimate nature of the cosmos.


Although we probably live our way into a system of thinking, according to Horne (1955), it is also true that thought does, to some extent, determine life.  During or after adolescence, thinking begins to influence our belief and our conduct.  If we continue to grow with the years, there is a constant interplay between acting and beliefs, each modifying, to some extent, the other.

 
The grounds for accepting the idealist interpretation of the universe do not demonstrate its validity, but they indicate why it is a reasonable philosophy to hold (Horne, 1955).  They may be rejected one by one, yet they have a certain cumulative force when taken together.


 One ground for accepting idealism is that mind is the principle of explanation.  It is our minds that raise problems, face problems, and seek the solutions of problems.  The mind as explainer is real and cannot say that anything else than itself is more real than itself.


We mean by “mind” just what we introspectively know ourselves to be.  We think; we feel; we purpose.  We know what we think, feel and purpose.  We are ourselves.  We are self-conscious.  We are mind, which subjectively used and objectively applied, is the sole principle of explanation.  Mind is not matter.  Mind comes from mind.  Mind is too unlike matter to be derivative of matter.


Another ground is that idealism as a philosophy supports the belief of man, that man’s self is immortal.  This intuitive truth implies an idealistic world.  If reality is of the nature of mind, is personal, then the destruction of selfhood is self-contradictory.  The mind uses the body as a tool of the mind, as the means of communication in space, as the instrument for the expression of purposes in time.


A third feature of idealism is that man has the conviction that the ends of justice are met.  He is convinced that there is a moral world-order, that no man can flout moral law and “get away with it,” that in the end there is a return of the deed on the doer.  Man also has the conviction that he is a free moral agent.  The religious interest of the race suggests some form of idealism.  Man is incurably religious.  There can be no object without a thinking subject.  Whatever the thinker thinks about becomes for him the object of his thoughts.  An alleged world of objects without a thinker to think them is a self-contradiction.  The transition is easy in thought from the world as the object of finite thinking to the world as the object of infinite thinking.  Horne (1955) states that the world we know suggests that it is itself the expression of a universal intelligence in whose image our intelligence is cast.


Man has an inalienable conviction that personality is reality according to Horne (1955).  By “personality” is meant the quality or state of being a person; and by “person” is meant a self-conscious center of experience.  Personality could not be in the line of descent from impersonal, but from the super-personal.  A stream cannot rise higher than its source.  But to think the universe in terms of an original person expressing himself in finite person is idealism as a philosophy.  The final test of any economic, political, social, or educational system is the effect it has on individual personality.  Absolute idealism maintains that all reality, including finite person, exists as experienced by the absolute, the finite persons live, move, and have their being within an absolute whole of experience.  Absolute idealism reaches its conclusion through recognition of the fragmentary character of all finite experience which implies a whole, and also through emphasis on the unifying relations which must bind all persons together.


Personality has ultimate worth, and respect for personality in feeling and behavior is a lofty virtue (Horne, 1955).  In the larger sense, personalities make civilizations.  No culture surpasses that of its greatest leader.  Growth of personality is a marvelous reality.  The person seems endowed with unlimited capacities for growth in the attainment of knowledge and wisdom and for production and enjoyment of the ideal virtues of understanding, sympathy, cooperation, forgiveness, and self-sacrifice.  The pupil makes a personal response to his physical and social environment.


In our conception of the learner we may progress from the atomic organization of the naturalist to the selective nervous system of the realist, to the behaving organism of the pragmatist, and then on to the growing, finite personality of the idealist (Horne, 1955).


The environment is spiritual rather than mechanistic.  The physical and social environments exist for a purpose.  The educated man is a cultivated personality, ever becoming more cultivated and more a person (Horne, 1955).


The idealistic teacher possesses and seeks in his students a cultivated personality which includes self-consciousness, self-direction, self-activity, self-hood, and inner spiritual growth.  Having great respect for the students’ personalities, he does not tell them the final answers, but possible answers.  He will not seek to change their own views to his own.  He tries to be understanding and tolerant to those who do not become idealists.  The idealistic pupil is one with a will for perfection (Horne, 1955).


J. Donald Butler is probably the most prolific and best known idealist today.  He believes that knowledge is of two kinds. One is the specific discovery which are tentative descriptions produced by the sciences, and the other is truth, as a kind of knowledge which seems to be beyond discoveries.  Ultimate values perhaps fall into this category of truth.  The cosmos partakes of nature and of self-hood.  God speaks to man through “a cosmic movement which is the equivalent of the coming of God to man” (Park, 1963).  God is existence, and man has a personality that is more than what is seen by the psychologist and sociologist.  Man’s personality includes a spiritual element.  God intends goodness for man, but man can only achieve this goodness when he brings himself close to God.  Butler believes that his metaphysics and his value theory have a direct bearing on the kind of education which he recommends.  School should be conceived as a value-realizing institution second only to the church.  The common school in America probably cannot give this kind of education.  Instead of all education going on in the public schools, a composite of institutions is needed to achieve proper ends.  Butler still holds fast to the ultimate and immutable, the grand tradition descended from Plato.


In spite of the many contributions to American education, the idealists now have relatively little influence.  Butler said, “There is not sufficient penetration and depth among us...We are continuing a kind of holding action against the pragmatists...and others.”  “We are no more constructive than the present generation of Dewey--exponents who are mouthing an orthodoxy that has had its day.”   Butler is not entirely pessimistic, for he believes that idealism offers the present generation a conviction that “Where there is knowledge, it is someone’s knowledge,” and that knowledge is essentially individual and personal, not mechanical.  If this is true, then “humanizing” and “personalizing” in human life is a more fundamental value than man’s achievement in science, for the greater danger in science is that it will either destroy us or subvert us to something less than “true humanity” (Park, 1963).

REALISM


Pragmatism is a philosophy that stresses experience.  Human nature is conceived to be the product of experience, and human intellect accepts experience as its best means available to solve its problems and to achieve values.  Scientific method extends into the realm of moral decisions.  Educated tasks are best achieved in a democratic atmosphere where intelligence can work freely


According to the realist, the objective reality is apart from that which is presented to the conscience.  The cosmos is composed of tiny, yet complex, particles of energy called atoms, which are in turn built up from protons, neutrons, and electrons.  An object is but the particular form that a combination of these atoms or molecules take.  Our senses receive stimuli from these objects.  For example, the eye receives light waves reflected from a house, and we are said to perceive.  Perceptions are thought to be true to the extent that they are found to correspond to actual facts of reality.  This is the correspondence theory.  Nature contains laws and principles that man can know.  Discovery of these by scientific investigation is the final object of knowledge.  Likewise, there are moral laws believed to be at work in the universe, and these can be uncovered by close observation of nature.  There is wide disagreement among neo-realists, critical realists, classical realists, and others (Park, 1963).


Education is the process of acquiring verified facts which enables the learner to adjust to realities of the external world.  Among the notable realists we find such names as:  Finney in sociology; Breed in philosophy; Thorndike in psychology; and W. C. Bagley in education.  Broudy and Hutchins are realists of note today.


Some place Alfred Whitehead in the realist category, while others place him in the pragmatic category.  His philosophy is rather abstruse.  He states that neither physical nature nor life can be understood unless they are seen as essential factors in the composition of what he calls “really real things,” whose individual characters and inner connections constitute the universe.  The notion of life implies certain “absoluteness of self-enjoyment,” that is to say, a complex process of appropriating into a unity of existence the many data presented as relevant by the physical processes of nature.  Each individual act of self-enjoyment is an occasion of experience, and these occasions are the “really real things” which in their collective unity compose the evolving universe, ever plunging into the creative advance.  Life is a process that involves a notion of “a creative activity belonging to the very essence of each occasion.”  Whitehead goes on to describe the process of self-creation as the transformation of the potential into the actual.  Thus, to conceive of the proper function of life, “We must discriminate actualized data presented by the antecedent world, the non-actualized potentialities which lie ready to promote their fusion into the unity of experience, and the immediacy of self-enjoyment, which belongs to the creative fusion of these data with those potentialities.”  He calls this the “doctrine of the creative advance” (Park, 1963).


Finally, Whitehead adds the characteristic of aim, which he defines as the “exclusion of the boundless wealth of alternative potentialities, and the inclusion of that definite factor of novelty that serves to select the way to entertain those data in the process of unification.”  Education is a process of self-development, and Whitehead’s aims for education are his guidelines for the selection of data for the occasions of experience.  In order to achieve the maximum self-development in each individual, education should be aimed at producing men that possess both culture and expert knowledge in some special direction (Park, 1963).


Harry Broudy calls himself a classical realist--classical because his basic ideas about personality, its destiny, and its goals, are taken from the theories of Plato and Aristotle; realist because he accepts the notion of truth as being independent of the knower, and “the idea of structures in the universe, man, and society that are normative for man’s striving for the good life and for the education that will help him achieve it.”


He emphasizes the role of the school in the cultivation of intellectual values, but he admits his indebtedness to modern psychology, the science of education, and “the more basic contributions of Dewey’s instrumentalism.”  The new problem is, “How can I live a life of well-being with a maximum of social usefulness?”  He answers by suggesting that he can achieve this goal through “self-cultivation, which means, so far as education is concerned, the appropriation of the best and noblest of the cultural resources...”


The classical humanists have much in common with Broudy, but they have been more interested in reorganizing liberal education in American secondary schools and college along the lines of liberal arts curriculums of the medieval university.  They have been bitter critics of a watered-down curriculum, the doctrine of pupil interests and needs, vocational training, and the neglect of the humanities.  Erskine of Columbia inspired Adler to prepare a list of the “Great Books of the Western World,” which should be the heart of the liberal arts curriculum.  Since many colleges will not follow this plan, Adler and Hutchins recommend a study of the “Great Books” after college.  These books are the best teachers, and we should learn to think by rethinking the conclusions of the “great thinkers” (Park, 1963).


The philosophy of Aristotle is the progenitor of the philosophy of realism just as it is the philosophy of Neo-Thomism.    Aristotle removed the bifurcation of Plato by positing a hierarchy of being in the monistic (one) world.  Aristotle believed that the things that he looked upon and examined were made of some basic stuff which he called “matter.”  He also observed that there were shape, unity, and character in these objects, and he called this element of being “form.”  Matter, therefore, was potentiality, and form was actuality.  Form was more the organizing, unifying principle; it was the essence, or substance.


Aristotle believed that the hierarchy of being begins with the lower entity which is primarily matter with little form.  As we move up the pyramid of beings, form increases and matter decreases until we reach the pinnacle, which is pure form.  This pure form was also designated by Aristotle as the prime mover, first mover, and first cause.  The pure form is like a giant magnet which draws all other beings upward in their development and movement from potentiality to actuality.  Man is somewhere in the middle of this hierarchical pyramid of matter-form.  As we observe man from toe to head, we discover the same principle or hierarchy; the lower extremities, which are the meanest members; the genitals or organs of reproduction; the mid-section, which contains the digestive organs; the heart, which is the seat of affections; and finally the mind or rational faculty; which is supreme in man.  Aristotle believed that thinking and contemplation were the highest activities in which one could be engaged.


The modern realists conceive the universe as a huge machine, and although man is a part of the universe, his mind makes it possible for him to be a spectator also.  The things of the universe are made up of building blocks (atoms) which consist of protons, neutrons, and electrons.  We can understand something of this giant machine by an analogue such as a combustion engine.  This engine runs and functions according to the principles and laws of nature.


Aristotle believed that the things of the universe could be known and understood by abstracting their “form” from their “matter.”  This activity is only possible in thought, because matter and form are not separable except in thought.  Form, thus abstracted, becomes similar to Plato’s Ideas.


The modern realist contends that we can know the material universe through the correspondence theory, which states that the perception of these things in thought is not radically different from the thing as it is independently.  The universe is “discovered,” or rather “un-covered.”  The universe exists independently of our thinking it or knowing it and can be understood through observation and experimentation.  When a statement is offered which explains the behavior of the phenomena in a small segment of the universe, we designate this as a hypothesis.  When we get hold of a generalization which explains a large area of the universe, we designate this as a law; and when this law has stood up under repeated experiments and the passage of many years, it becomes a Law of Nature--the law of gravitation, for example.


The pervading, overriding principle and substratum to the realist is nature, or ultimate nature.  This contrasts somewhat with the idealists’ ultimate mind.  By its existential motions and energies, it makes individual minds (brains and nervous systems) possible; therefore, making absolute mind possible.  To the realist, mind is the expression of a “prior” nature; to the idealist, the reverse is true.


The axiology of the realists is based on their ontology and epistemology.  First, our common sense tells us there is a world which we did not make; second, we can know this world through reason; and third, this knowledge is the safest guide to individual and social conduct.  Ethics, then, is the law of nature; therefore, simply follow nature and do the natural.  This is not pleasure-seeking hedonism, but is to abide by and conform to the conditions that nature sets.  The natural law is also the moral law, because the law of right and wrong is imbedded in the structure of nature.  Individual laws against killing, lying, etc., are within the nature of man.  There are inalienable rights and natural rights which were spoken of by Rousseau, Jefferson, and others.  Wild takes issue with Kant’s categorical imperative, because he says that if we cannot know anything as it is, then we cannot know what is “good” in itself.  According to Wild, there is nothing to prevent our willing lying for everyone except the concrete observations of natural man behaving in natural circumstance; but this is the realist’s view.  Lying is against the natural need for the communication and trust which are necessary for life.

NEO-THOMISM


Neo-Thomism is the modern adaptation of the teachings of Thomas Acquinas.  Acquinas adapted the teachings of Aristotle to include the spiritual element of Being.   According to Morris (1961), the Neo-Thomist believes in the teleological principle, that is that the universe is moving toward a certain culmination or destiny.  He believes that this destiny is set by God; therefore, we have the end implicit in the process.  There will be a culmination of all things.  Man’s ultimate fulfillment is ultimate union with God.  The studies that will aid in this are the studies that will be included in the educational curriculum.


In epistemology, the Neo-Thomist believes that truth comes through reason and intuition.  Of course, this is based upon the ontological underpinning, which is much like that of the realist.  The universe is here to be discovered.  The universe is real and the logical components of being are matter and form.  This is based on Aristotle.  Pure form is form without matter.  Pure form belongs only to God who is at the pinnacle of the hierarchy of cause and being.  Matter plus form equals being.  The Neo-Thomist believes that reality is a logical system as well as a collection of either ideas or things.  The human mind is naturally inclined to learn, and it is logical that it seeks for truth.  A man always leans toward knowledge.  One learns, says the Neo-Thomist, by intuiting or grasping the truth.  He believes that we can find out truth through the special means of revelation, and we can also find truth through reason by the use of logical deductions (Morris, 1961).


There are different kinds of reasoning, such as synthetic and analytic.  Synthetic truth is, of course, what science says; for example, measures of distance; but analytic truth is self-evident truth.  A perfect circle, for example, doesn’t exist as a measurable object, but it exists nevertheless.  Two lines which are equal to a third line are also equal to each other.

 
What the mind chooses to know as good is the ethical differential.  At the base, both kinds of truth, synthetic and analytic, lie in experience; but in the analytic, experience is not necessary to establish the truth of a statement since its truth is an immediate apprehension of the intellect.  This method, which can lead us upward to first principles, coincides with the Greek’s thinking that ignorance is a source and core of evil.  It is not bad for a man to be evil naturally, but to hold truth and to willfully go against truth is venial sin, according to the ecclesiastical branch.


Reason is actually the characteristic which avoids the extremes of stubbornness in the closed mind and of extreme liberalism or openness in the other.  The Neo-Thomist says, “Let reason reign.”  Man has duties which are logical, and man, through logic, through the hierarchy of reasoning, will find them.  There is a hierarchy of causes--the material cause or matter, the formal cause or form, the efficient cause or maker, and the final cause or purpose.  All things have a cause.  As it turns out, we proceed psychologically in this order to know things.  We have matter; then we have formal design; then we decide what caused this to be, or what is the maker; and finally we try to decide for what purpose it was made or what is the function that the object is to serve.  It is through this leap of the intellect into the realm of intuitive insight that is the pinnacle of the searching for truth.  When we make this ultimate leap, we find “Being” or God (Morris, 1961).


The purpose of the universe is intuitive, and this is the final cause.  We should have the first three causes clearly in mind before we make the leap to the fourth, which is purpose.  The fourth is a leap of the intellect into the realm of the intuitive insight.  The lay Neo-Thomist reaches “Being” through this leap, while the ecclesiastical claims that this “Being” is God, whom we should worship.  The lay Neo-Thomist believes that the purpose of man is to develop his rationality both in practical and in intellectual affairs.  He places all emphasis on intuition, but the ecclesiastical Neo-Thomist claims that revelation is the supreme way of knowing.  Intuiting is reaching out to receive independent truth.  Revelation is the receiving in of truth from the outside source.  Intuition is active; revelation is passive (Morris, 1961).


According to the Neo-Thomist, the world is a logical system to which the human intellect is “tuned” or oriented.  We have the principle of “potentiality-actuality” which governs all being and all change when it is applied to essence and existence.  There are logical requirements in the universe, and man should fit into these logical requirements.  These logical requirements are called natural requirements by the realist.  Logical requirements are built upon the principle of the “hierarchy of being.”  Through the “hierarchy of knowing,” we have what is good.  Ethics is actually the rational act.  There is a natural tendency, which is the propensity of the intellect, to actualize its inherent potentialities through apprehension of ultimate truths.  The good act, therefore, is that act that is controlled by the rational faculty of man (Morris, 1961).

PRAGMATISM


Pragmatism, or experimentalism, is in the tradition of Peirce, James, and Dewey; however, some elements can be found in Protagoras (418 B.C.-411 B.C.).


James gives credit to Peirce (1839-1914) as the modern founder of Pragmatism.  Peirce felt that doubt and belief are the start of all questions.  Doubt stirs the mind to action, and then by means of reflection one develops some rule or habit (belief) for volition and action.  Peirce advocated the scientific method which included experimentation, observation, and testing.  The whole meaning of intellectual conceptualization resides in the practical consequences from acting on the conception.  If an idea does not work, then it is false.  Ideas must pass the social test by an infinite committee of observers (Morris, 1961).


William James (1852-1920) is actually given credit by the majority for founding the pragmatic philosophy.  Pragmatism with James began as a revolt against traditional philosophy and was applied to all realms.  Cherished ideas should be re-examined to determine what consequences they produce in action.  James taught concerning the method of examining ideas and the generic theory of truth.  In the “method” each notion is interpreted by tracing its practical consequence.  In the generic theory on truth, ideas become true insofar as they contribute to the satisfactory relationship with other parts of experience (Morris, 1961).


John Dewey (1869-1952) was probably the foremost educator of modern times.  Dewey was at first an idealist and maintained some elements of Hegel.  To this he incorporated Darwinism.  Man is an organism that lives in transaction with the environment in which he lives.  Dewey accepted the assumptions of Peirce and James, but was also influenced by Mead at the University of Chicago.  Mead highly valued the social concept of mind and of self.  One should develop the “laboratory habit of the mind.”  This was the center of his philosophy.  The experimental process is:  (1) recognize the problem; (2) define the problem; (3) intellectualize or consider the alternatives for solution; (4) intellectualize the consequences of each alternative; and (5) choose and act on the alternative which best solves the problem.  Education is the process of learning to inquire systematically by this scientific method since the existing situation is constantly changing.  The process is what is important, not unrelated and inert ideas.  There are no absolutes and truth is relative.  Insight is understanding the elements in relationship to each other and to the whole.  There is no past-present-future dichotomy.  According to Dewey, the organized past is combined with the hypothetical future to produce the specious present.  We are both what we purpose to be and what we have experienced.  Education then is the reconstruction (intellectualization) of experience that adds meaning to the experience and increases the ability to direct subsequent experiences.  Man is actually a situation moving through space in relationship to other situations.


It might be of value in understanding pragmatism to contrast it with realism.  Realism holds that the universe is fixed and rigid and controlled by immutable and unalterable laws.  The individual is a part of his environment and is a prisoner of the natural environment.  Since man cannot change this nature which is real and objective, man should discover and fit into the rhythm and determinism of nature.  Natural selection is the law of the universe, Social Darwinism is the law of society, and behaviorism is the law of psychology.  The learning theory of the realist is behaviorism which includes the S-R bond and trial and error method.  An individual’s mind is strictly physiological.  The five senses receive impulses or stimuli which are carried to the central nervous system by the afferent system.  The individual responds to this stimulus by some erratic manner which brings visceral satisfaction.  The companion theory of connectionism states that neural pathways are strengthened by use much like the well worn path across the field.  The individual associates new stimuli with the old, therefore creating new modes of behavior.  Man has neither insight nor purposeful behavior.  He only responds to one stimulus at a time, generally.


The educator who adhered to the realism theory would tend to be traditional and rigid in theory and action.  He would organize his school on a rigid inflexible basis and would see little need in providing for “frills” and extra-curricula activities.  He would emphasize the academics because they are “discovered” truths which have value in themselves and would advocate much drill to strengthen neural paths.  He would discourage innovations and enrichments for the most part, but would go along with rewards in the form of grades, etc., for reinforcement purposes.  He would be rather rigid in punishment, because the students must not flaunt authority and violate rules which are fixed for their own good.  Subject matter and content would be extremely important.


The pragmatist views the universe as being dynamic and changing at a phenomenal rate.  He views the individual as monistic and as a unit or organism.  Man is a part of the change in the universe but he need not remain passive.  He has the possibility of helping to direct this change and of deciding his own destiny.  Although man is a social animal, he is of value himself.  Society is made up of individuals who have bound themselves together to promote common interests and values.  Man does not lose his individuality.  Man behaves purposefully.  Although man is a part of his environment, he has the ability to alter it for his ends.  Morality consists of better ways of living together which society has devised.  Knowledge is relative, and there is no absolute truth.  The good or bad depends on the values of the individual and of society and on the situation.  The environment consists of gestalts or fields.  Each situation involves a field or combination of elements.  A thing is more than the sum of its parts; it is a functioning whole.  Theory is important, but practice proves the value of the theory rather than the theory justifying the practice.  The individual learns by doing.  There is no determinism, but the environment is altered to meet the purpose.  It is the function of the mind which is important.  A person sees a fly ball in relationship to catching it.  There is no one stimulus which motivates, the individual selects stimuli according to purpose.  An individual has insight or the ability to see the relationship of the elements to the situation.  The pragmatist is open-minded and invites new ideas.


The educator who is committed to the pragmatist theory will organize his school according to its functional value.  He will construct his plant so that changes can be made and a variety of activities can be carried on.  The atmosphere will be permissive, and his relationships with the staff will be more democratic.  They will have an opportunity to share in policy formulation.  The curriculum will be an activity curriculum.  The problem solving method will be used.  Sharing and working together will promote social growth and the development of a democratic outlook.  Reflection, creativity, and critical thinking will be “taught” by providing experiences which will require these functions.  The pragmatic educator will encourage professional growth and new insights through research.  He will have tentative goals and objectives which have been selected with both staff and pupil involvement.  He will not emphasize punitive measures, but will seek to provide those experiences which will involves the interest of the children and remove the need for delinquent behavior.  There will be nothing sacred about subject matter, but it will be used as background material as the need arises in the problem solving method.  Education to the pragmatist is the “construction and reconstruction of experience which gives meaning to the experience and increases the ability to direct subsequent experiences.”

EXISTENTIALISM


Just what is existentialism?  The casual reader has probably read many references to existentialism.  Existentialism is called, like every new philosophy, a philosophy for a time of crisis.  Existentialism, however, is not an opiate or an escape from present day tensions, because existentialism teaches one to face the situation as it is.  In existentialism there is no escape in supernaturalism, collectivism, social congruence, group action, or any identification which tends to destroy individuality.  Existentialism is a philosophy for crisis if one considers it much better to build one’s own life through moral choices than to capitulate to the “system” or collective.  Some have accused the existentialist of being immoral or vulgar, but actually he is not without moral responsibility.  He does say, however, that one is both judge and criterion for his moral choices.  Existentialists not only believe in moral responsibility, but they also place the total responsibility on the individual.  He is, however, responsible primarily to himself and must suffer the consequence of his choice; therefore, he is not generally a vulgar and immoral person.


The person usually given credit for being synonymous with existentialism is Sartre, but actually Sartre is a late-comer.  Sartre represents the atheistic wing of existentialism, but some existentialists doubt whether he is a proper representative of the existential view.


The first existentialist that brought the problem of existence to the fore was Kierkegaard, the Danish philosopher who lived between 1813 and 1855.  The English tradition did not arrive until 1935, so existentialism is very new, and most of the writers in the field are living today.


Carl Jaspers and Martin Heidegger have been responsible for the German development of existentialism, and Marcell and Sartre the French.  Also, Jaspers and Marcell, Catholics, represent the Christian wing, while Heidegger and Sartre represent the secular influence.  Actually, the existentialist doctrine requires great courage.  As one writer has said, it is the courage to be one’s self.  It is a philosophy of existence.  The philosophers from Plato to Hegel dealt with man’s essence or “whatness.”  The classical philosophy and idealists dealt with such questions as, “What is man?”  The existentialist says that we should put emphasis first on what we mean by “man.”  The question of man’s very existence or “isness” should be prior to his “whatness.”  The primary new kind of question that philosophy of existence or existentialism raises is, “What does it mean to say ‘ “I am’?”  


Many of the existentialists go so far as to say that existence preceded essence.  Sartre denies the need of a Creator of man which necessitates an essence in the mind of God or Creator before there is actual existence.  Sartre says that this would necessitate a Creator or essence before the traditional Creator in the mind of a prior Creator and another Creator before that Creator, and so on.  We could not have a Creator without having essence before the Creator; therefore, it would be a vicious circle or “ad infinitum.”  According to him,  to even say, “I think; therefore, I am,” requires existence.  Existence, therefore, has the priority. The existentialist believes that we have first the existence of man.  He is then free to choose his own essence, and if man has an essence at all, it is this freedom to choose his essence.  Most philosophers have maintained a tension or position somewhere between determinism and limited freedom, but the existentialist declares unequivocally that man is absolutely free to choose his own essence.  He finds himself existing and is thrust into the world.  This is a world of absurdity, a world of freedom, a world where a man can choose either finite freedom or an escape by surrendering his freedom to the group.  If he has the courage to choose freedom, then he is absolutely free to build his own life.  Instead of saying, “I think; therefore, I am,” he says, “I choose; therefore, I am.”  As the great existentialist Kierkegaard put it in Either/or:

Either:  The life of the individual person, a microcosm of the image of God capable of free responsible action and therefore, . . . a life of toil and suffering and many dangers; (or): the life of an impersonal, unfree member of the collective, without the possibility of free knowledge and responsible action, a life in the services of unknown forces, and is at best a false, elusive dream of material welfare and earthly paradise which could never become a reality (Clark, 1957).


This life of complete responsibility for one’s own essence is full of dangers, full of toils, full of peril.  One cannot follow the existentialist route when everything is going well and he is enjoying his successes and then, in a moment of terror or setback, suddenly fall on the Father’s neck or seek to escape through some supernatural opiate.  Man has tried various escape routes such as religion and culture.  He has lost his freedom in the cultural and social stream.  But even this route is blocked.  Although he forfeits his freedom and becomes lost in the social collective, he cannot claim freedom from responsibility by attributing to the group his behavior and the full consequences of his actions.


The existentialist claims that we do not have to follow the influence of various environments.  We are not the product of our environment and culture as the anthropologist and sociologist tell us.  We cannot lay our responsibilities for what we are on any discipline or on our psychoneurosis or our anthropological makeup or our culture, because in each situation we could have been different from what we were.  We could have chosen another way; therefore, we are absolutely responsible for what we are, and we cannot put the responsibility on anything except our own moral choice.  We must accept total responsibility, with no props, for our barbaric ways, our faulty values, our mixed-up lives.


As Sartre has put it, “My freedom is the unique foundation of values, and since I am the being by virtue of whom values exist, nothing--absolutely nothing--can justify me in adopting this or that value or scale of values” (Morris, 1961).  Far from being very carefree, the existentialist is very careful about his choices, because he believes that what he chooses is what decides the essence of man.  Therefore, his choices are tiny building blocks of the edifice of what man is.  This is prohibitive to rascality and irresponsibility in moral choice and behavior.


Another belief of existentialists is man’s transcendence.  This is not the traditional interpretation, a belief in the supersensory, an outer world, the supernatural.  It is the belief that man is continually trying to identify and define himself by reaching forth and beyond himself.  There is no limit to what he can become.  What he is to be, he is already becoming and will continue to become.  Man will never really be able to define himself.  If he did define himself he would be out of existence.  This becoming is a continuous process and is what is meant by transcendence.  It is the continuous advancing and reaching up beyond man’s present state of existence to a better state 

of existence.


The existentialist believes that human nature cannot be defined.  In fact, he believes that man doesn’t necessarily have a nature, but man builds his own nature.  Man is simply a possibility.  Man is able not only to think but also to think about his thinking ability.  He can consider a certain “quiddity” at a certain moment, and he can be conscious that he is conscious.  In this, he is not like any other animal.  There are many things in themselves.  A tree is a thing in itself.  It has no consciousness of itself, but man is a thing for himself because  he is not only conscious but is conscious that he is conscious.  This part of man no psychologist or psychoanalyst will ever understand.  No one will ever completely understand man.  Man is a transcendent being who can stand outside of himself and observe himself and his possibilities.  Man has freedom and power to perform this because of his peculiar existence.  Man’s mind is capable of knowing other minds and of knowing what is in his own mind.  Man then is engaged in thoughtful plans to make himself over and to make himself better through moral choices.


When we consider the implications of the existentialist philosophy for education we will observe that it is unlike experimentalism in that it deals with the non-rational and the non-scientific factors, primarily emotional, aesthetic, and moral.  It deals with the moral choices, the development of values.  It states that science can provide data and certain answers, but science cannot describe what to do with these data.  Science can’t provide the real solution to the problem, only man can do this.  The classroom, therefore, will be a place where there is practice in choice and responsibility.  Many scientists say, “We have no responsibility for the monstrosities which we construct, such as nuclear weapons.”  The existentialist would say that this was the dodging of responsibility for what we create.  The existentialist would not follow what the majority says because the majority could be wrong.  The responsibility is with the individual himself.  The existentialist is in anguish for fear he might make the wrong choice with terrible consequences.  Therefore, the pupil’s primary training is in making choices.  This being true, his emphasis would not be in the sciences, including the social sciences,  but he would put more emphasis on the humanities because it is here that we find the moral and the emotional proclivities.  He would place emphasis on developing a personality that would  make responsible choices.  He would attempt to develop the affective dimension of personality.  He would not try to rid himself of this anguish, because it would be part of his existential state, and he would have to live with it.


The pedagogy of the existentialist would be centered on the individual.  Experimentalist methods such as group dynamics, etc., would be discarded.  The students would work individually with the teacher in making assessments of their work and making existential choices.  This, of course, would be horrendous to the experimentalist whose emphases are social relationships, sharing, growth, and the democratic process.  The existentialist would say, however, that this is not a great loss since we should not yield to social pressures but should be willing to stand alone in this friendless world.  If we are going to restore the being called man to his manhood and bring him from an animal controlled by the masses, then we must not discard the emphasis placed upon the individual.  The individual not only chooses for himself but he chooses for all men what essence man will have.  The existentialist would attempt to stand against all of the organizations and the systems which tend to destroy individuality.  He would say that it is useless to argue which is better, authoritarianism or democracy, because democracy is simply the opinion of the majority.  Democracy is authoritarianism when used to absolve the responsibility of the individual.  The only one who can judge choices is the individual.  If democracy means protection of the free opinion of the individual, freedom of speech of the individual, and the right of the individual to stand alone against the opinions of society for his action, then it is a godsend.  If there is a choice between what the sociologists call “the problem of whether to improve the institution” or to improve society through better individual choices, then we should take the latter.  The existentialist is not a reconstructionist and not a reformer except as he improves himself in his ability to make choices.  This is choosing the emphasis that he would put on the training of the student.


Here we clearly see the divergence of the views of the experimentalist and the existentialist. The experimentalist, of course, would define education as a place where social values are interpreted and propagated.  The existentialist would say that society is tyranny over the mind of man.  The experimentalist, and most anyone who would define a school, would define it as a place where values are passed on or where socialization or the induction of the member into society would take place.  There is the group process where proper choices are laid down and the answers are given.  The existentialist, however, would put emphasis on the process of choosing only.  He would not tell the student what he should choose, but he would point out the alternatives and then permit the student to make his own free choices.  We might even think of existentialism as not advocating a school at all in the traditional sense.


Existentialism by and large is in the philosophic stage and has not filtered down to the political, economic, and even educational institutions as yet.  It is a very hot issue today, and we will be hearing much more from this philosophic school on the educational level very soon.

CHAPTER III

A SUMMARY OF THE FIVE PHILOSOPHIES ACCORDING TO THEIR ONTOLOGICAL, EPISTEMOLOGICAL AND AXIOLOGICAL VIEWS 

ONTOLOGY: THE NATURE OF BEING


Idealism.  The Christian idealists view the universe as dualistic in its existence.  There are things of the world which are real and existent, but there is also a world of spirit which is equally real and existent.  The universe was created and is sustained by an all-powerful and all-loving supernatural being, God.


The classical idealists also postulate a dualistic universe which is divided into the world of matter or materials and the world of mind or intellect.  The world of mind is illustrated by Plato’s “universal ideas,” Descarte’s “cognitive ontology,” and Kant’s “forms of human sensibility.”  A true and ideal universe exists in a separate sphere from our physical universe, and this ideal world may be known through contemplation and intuitive reasoning.


Man is viewed by the Christian idealists as possessing an earthly body and an unearthly spirit.  The preparation and cultivation of the spirit is more important than the care of the bodily needs.  The belief in life after death motivates one to spend his sojourn on the earth in preparation for the heavenly life which is to follow.


Classical idealists believe that man is more than a highly trained animal and that he possesses a spiritual type mind which transcends the terrestrial and the corporeal.  The intellect is more important than the physical body.


Realism.  The universe is a rational, fixed, material, objective reality whose fundamental laws can be discovered by a study of its parts.  The evolutionary process is slow and imperceptible; therefore, the universe is practically static, and the laws which govern it are immutable.  Most realists accept the big bang theory of science.


Man is monistic; he is like any other real object.  He can be known by an analysis of his parts.  Because of determinism, man has little control over either the universe or over his own destiny.


Pragmatism.  The universe is not fixed, but it is in a process of change.  There was no particular time at which the universe was created, but it is now in the process of being created.  This process of change and creation is not fixed, absolute, and external, but it is experimental.  Although there is no absolute assurance, man does have the possibility of directing both his destiny and the creation and change of the universe.  The universe is a foreground of situations or problems to be solved by man.


Man is monistic, his mind, body, and sensitivity are not separate entities but are qualities of the same organism.  Each individual is unique and cannot be categorized as a worker, soldier, ruler, or philosopher.  Man has a pliable personality which is developed by experience.  By “nature” man is a purposive creature; therefore, he sets goals for himself and strives to reach his goals.


Neo-Thomism.  Ontologically, the basic building blocks of this universe are logical in character, namely, the companion principles of actuality and potentiality.  This concept is based on Aristotelianism.  Everything that exists is not only a combination of matter (potentiality) and form (actuality) as Aristotle told us, but everything that exists is also  a coming together of some basic “whatness” (essence, potentiality) with the act of existing (actuality), as St. Thomas told us.  Furthermore, the actualizing principle which finds Aristotelian expression in “Form” and Thomistic expression in “Being,” is at the root of the principle of “Reason” at work in the world.  Hence, the world which we wish to comprehend is potentially comprehensible; there is a kind of metaphysical rapport between ourselves and the cosmos.  This is not to say, of course, that knowing the cosmos is easy; it is only to say that potentially the cosmos can be known.


Existentialism.  According to the advocates of this relatively new world view, the three attempts at answering the riddle of the cosmos have been (1) The Traditional Philosophical Solutions, (2) The Theological Solution, and (3) The Socio-Methodological Solution.  These, say the existentialists, have failed in that men still feel lost in the socio-scientific world (Morris, 1961).


When we finally turn to existentialism itself and try to seek there some way out of the difficulty, we are immediately confronted with the utter insolubility of the predicament.  We do not want to have an answer to our longing, because to achieve such would be to pass from the stage of becoming to a brute kind of mere being.  To be a man is to be in this predicament of wonder, this predicament of not knowing the ultimate meaning of life.  To be human is precisely not to know for sure what one is, what man is.  The only thing accomplished by the other philosophies is to limit the meaning of man by these many definitions.  To define him is to close him in to some presumed essence, some quiddity, which we are supposed to possess.  But this finally destroys man, because man’s essence is not finished. The unfinished nature of man is grounded on the proposition that existence precedes essence.  Man just turned up on the scene.  He existed before he had a “whatness” (Morris, 1961).


It is only after we have become aware of our existence either as a race or as individuals, that we are capable of addressing ourselves to the problem of our essence.  This turns out to be a rather difficult undertaking, of course.  Simply to confront the fact that we are individually responsible for our own essence and, therefore, for the developing essence of man--is to recognize a mountainous responsibility.  Man wants to be told what to do; he wants to be told what to be.  He is still expressing his own essence:  That is what he wants to be; namely, a creature who needs to be told what to be (Morris, 1961).


To the existentialist this is the lowest form of human life.  It is to default in the human encounter with the predicament.  The three solutions to the predicament discussed in the previous section represent “escape routes” as well as “roads home.”  They are comforting solutions to the human problem; they are like pills we take for our metaphysical headache, or better, our spiritual-ache, i.e., the ache in our spirit.  These nostrums provide temporary relief; they make the anguish and nausea go away, but they do not treat anything but the symptoms of our sickness.  They do not get to the basic difficulty, which is the encounter of man with the problem of his own essence (Morris, 1961).

EPISTEMOLOGY:  THE NATURE OF TRUTH


Idealism.  To the Christian traditionalists, God is ultimate “Truth” just as He is ultimate “Being.”  Truth is gained through revelation from another world.  The revelation may be through the divine consciousness (Spirit to spirit), or through the Scriptures and the Church fathers.  Earthly knowledge may be secured through science, but it is important only to the extent that it relates to the absolute “Truth” which must be revealed.  This revealed “Truth” may then be subjected to reason for refinement and practical meaning in our phenomenological existence.  There is an absolute “Truth” which is everywhere the same, and it is the function of man to seek this “Truth” through mind and spirit.


Truth is discovered through intuitive reason, according to the humanist, and this “Truth” is not dependent on the situation but is everywhere the same.  The study of metaphysics and theology will lead to the discovery of these truths which exist in an ideal world over and beyond the present existence.  In this ideal world, the spirit of man had a pre-existence before his earthly appearance or birth (Plato).


Realism.  Truth is objective reality which can be discovered through the use of pure science.  Truth consists of the fundamental natural laws of the universe which can be discovered through science.  The “facts” speak for themselves.  Anything which can be subjected to analysis can be known objectively, and anything which cannot be so analyzed is irrelevant.  We should not be concerned with irrelevancies.  If man had the time, ability, and opportunity, he could learn everything there is to know about a subject.


Pragmatism.  “Truth” is simply relative “fact” which has been made conditionally true by experimentation.  Nothing is true except in reference to the relationship of elements in a certain situation.  Truth which we accept to the extent that we act upon it is called “knowledge.”  Pragmatism does not start with absolute or universal truths, but it regards each experience, through the process of reflective thinking, in each situation.


Neo-Thomism.  Knowing, in Thomistic epistemology, centers largely in the cultivation of the logical powers of the human mind.  If this mind, beginning in a state of potentiality, can be brought to the fullest expression of its powers, it will then be able to take hold of truth and to possess it permanently.  The cultivation of reason, consequently, is the paradigmatic channel to genuine knowledge.  The Neo-Thomists are divided into the lay and the ecclesiastical branches.  The ecclesiastical Thomists have super-added the category of revelatory knowing to the epistemological spectrum; this kind of knowing while relatively rare, is supreme among all methods (Morris, 1961).


 Existentialism.  The encounter of man with his own essence is, in a manner of speaking, partly an epistemological problem.  It is rather difficult to specify what may be called an existentialist epistemology.  The primary thing to keep in mind is the subjective character of knowledge.  The existentialist says that what is true of the world is what he responsibly says about it; or better, it is what he does with his life in the world.  He expresses in his choices what he thinks is true.  Truth is never forced on him.  It is always in some way actively chosen by him.  As one existentialist writer puts it, in discussing Kierkegaard:

(Existentialist) knowledge requires personal appropriation, inwardness or subjectivity.  In fact, the only reality which an existing being can know otherwise than through some abstract knowledge is his own existence.  Here it is necessary that the existing subject should plunge itself into its own subjectivity (Morris, 1961).


There is, therefore, a personal element in all knowing.  The ancient dictum “know thyself” is reestablished as the central epistemological task.  This kind of knowing is at the other end of the spectrum from the “Spectator Theory” of realism and idealism.  It is knowing from the standpoint of the actor, not the spectator (Morris, 1961).

AXIOLOGY:  WHAT IS GOOD? 

The axiological concern has to do with “What is good?”  It might be considered in the category of social and individual morality. What is a good society?  What is the basis of morality?


Idealism.  To the Christian idealist the bases of morality are God-given rules and laws which are to be religiously followed.  Conformity to these laws will both enrich the present life and insure the future life.  Failure to conform will result in an empty life here and retribution in the next life.  These laws need not be legalistic and burdensome but may be compatible with the spiritual relationship of faith in God through Jesus Christ.  The ideal society is made up of those who conform to God’s laws and truth.  Society is divided into those who strive to conform to God’s truths and those who do not.


Classical idealists believe in adherence to truths which have been discovered by the great thinkers of the past, with gradual change if and when intuitive reason discovers new applications of old truths.  Society is dualistic, consisting of those who work and those who have been trained to reason so as to produce the truth necessary for directing the working masses.  They would prefer to set up an aristocracy or a class society.


Realism.  Morality consists of the fundamental truths about human conduct which have been discovered in the past and have come to us as cultural traditions.  It is not a question of evil, but simply of human nature.  Man’s responsibility lies in natural selection or the acquiescence to the laws of nature and cultural traditions.  Society is basically static.  Science will discover the best life for each person eventually, and when this life is discovered and analyzed through DNA engineering there will be no further change in society.


Pragmatism.  Moral concepts are a product of human experience; therefore, there is no good or evil person.  Man is neither inherently good or bad.  There is no absolute good, but goodness is relative to the situation.  Moral concepts change and grow as experience determines better ways of living and working together.  Society should be democratic, with faith in the ability of man to use reflective thinking in problem solving.  There should be conjoint living where there is free social intercourse and exchange of ideas instead of a static social situation where new ideas are suppressed and are not allowed to compete with existing ideas and concepts.


Neo-Thomism.  In axiology, the principle of reason persists.  Ethically, the good act is that which conforms to the rational nature of man.  And since men naturally tend toward reason, they tend toward the good as well.  Furthermore, in ecclesiastical doctrine, whenever reason departs and human behavior comes under the dominion of the will unbridled, there is no sin; sin is committed only when a man, with all of his rational faculties at work, in control of his conduct, persists in doing wrong.


Existentialism.  The encounter with the open-ended essence of man is primarily an axiological view of life.  It is saturated through and through with “choice,” and since choice is always a value enterprise, all of life is primarily an exercise in valuing.  We are all, individually, supreme judges of the moral dimension of the universe.  We choose freely and absolutely; no agency outside ourselves dictates or forces our choices.  And what we choose, we therefore, morally are.  It goes without saying that this situation produces a certain measure of anguish in people.  They do not like to have quite so much responsibility for their moral behavior; they would rather have some things forced on them, so they wouldn’t have to think about them.  That is why, say the existentialists, they so easily fall into the moral systems prepared in advance for their acceptance.  But to do so is itself a moral choice, and such individuals must be prepared to take responsibility for making that choice, for saying that is what they think a man truly is (Morris, 1961).


Here is the final guard against rascality in existentialist doctrine.  If every man is his own supreme judge, then he is free, in a manner of speaking, “to do as he pleases.”  Quite so.  But the phrase “to do as he pleases” suggests acting with irresponsibility and a different morality emerges.  To think that a world in which men were to choose autonomously and responsibly would be an inferior world is to take a rather dim view of man.


Existentialism is much more optimistic.  We choose freely, autonomously, on our own.  No one forces us to do things, but we do them because we truly want to do them.  If a man wants to be sociable, honest, dutiful, and obedient to the law, he has to choose these things; they are not forced upon him.  What is sometimes lacking is the willingness to stand up for what we have done and to take responsibility for it.  If men can awaken to their existence, they will see that they are their own moral supreme court.  Once they thus awaken they will act responsibly, and when responsibility takes over, the world will be a much better place (Morris, 1961).  


When we choose--and we constantly must--we are choosing for man.  We are casting individual ballots in the metaphysical election to determine what the essence of man is.  If we cast our ballots with a sense of responsibility, with a sense of choosing honestly what we believe to be the meaning of man in this world, the rascality becomes an academic question.  Certainly no one will call this an irresponsible moral doctrine.  It is precisely and magnificently, says the existentialist, the opposite (Morris, 1961).

SUMMARY OF THE IMPLICATIONS FOR EDUCATION


Idealism.  Education is needed to pass on the great truths which have been revealed by God and synthesized by the spiritual leaders in the past; to help make these truths meaningful by application to modern day living; and to interpret natural phenomena in the light of God’s revealed truth.  Another purpose of education is to provide opportunity for spiritual exercises in seeking divine truths experimentally.  Also, one should become skilled in expounding these truths to others.  Moral content is not secured from society which might be corrupt, but is secured from a transcendent source.  Youth are taught to adhere to God’s laws although they might be contrary to the main stream of society.  The Christians of the first century could not turn to corrupt Corinth or Rome for their moral truths.


To the classical idealist education must not be concerned with vocational training.  Education is intellectual activity engaged in so as to discipline the mind and make it effective in reasoning.  The content would not be learned for its practical value but for its value as a prestige symbol and in disciplining the mind.  In a classroom conducted by an adherent to this philosophy, we would expect rigid control of the classroom situation and engagement in activities such as repetitive drill and recitation of classical and traditional subjects.


Realism.  Education is the acquisition of subject matter.  The content is very important because it has been “discovered” to be true.  If one will learn unrelated content, he will be able to put these bits of information together into a sort of whole.  The student should acquire some concepts and should develop some general abstract ideas which will always apply.  We would expect the classroom of the realist to be characterized by the memorization of these abstract and atomistic facts and concepts.  The teacher is a demonstrator and information giver.  Students are taught to experiment, using the scientific method.


Pragmatism.  Education is life itself.  It is the “construction and reconstruction (reflection) of experiences that add meaning to the experiences and increases ability to direct subsequent experiences.”  Education consists of purposeful activity wherein the new experience (knowledge, activity, concept, satisfaction) is used to modify and redefine experience in a creative manner.  In a pragmatic oriented classroom, we would expect an atmosphere of permissiveness, flexibility, activity, and sharing.  The curriculum would be one of problem solving where skills can be developed in life-like problematic situations.


Neo-Thomism.  In the Neo-Thomism philosophy, the emphasis is upon the intellectual and spiritualistic character of the world in which we live and our obligation to adjust ourselves to those features of our world by strengthening and fortifying the intellectual and spiritual tendencies within our own natures.  Since our own human nature is already tuned to the ultimate features of reality, our educational program should address itself to human nature as a starting point in the development of a sensible educational policy.  This view is held especially by the lay Neo-Thomists who are more concerned with public education than are the ecclesiastical Neo-Thomists (Morris, 1961).


The Neo-Thomist philosophy of education centers principally around the procedures of the school which can take hold of the intellectual and spiritual powers of the child and develop them to their fullest actuality.


In terms of curricula theory, such procedures which are inclined in the direction of subject matters such as mathematics and foreign languages, have a disciplinary effect on the mind by virtue of their internal “form.”  Hence, formal discipline refers to those bodies of knowledge which not only tell us about our world but which themselves are characterized by a logic and internal system likely to produce a salutary effect on the intellectual faculties of the child.  In addition to this, of course, the ecclesiastical Neo-Thomists include a goodly amount of doctrinal material in their curriculum, to bring the child into direct confrontation with Jesus Christ, and through Him, with Almighty God (Morris, 1961).


In terms of pedagogy, the Neo-Thomist prescriptions tend in the direction of disciplinary and catechetical methods.  Here the learner is provided exercises in reasoning and memory and by rigorous mental calisthenics is brought to a higher level of thinking ability.  The moral tendencies of the young are strengthened and guided by the teaching procedures which exercise the will, i.e., assignments the teacher gives the child which he finds distasteful but which he forces himself through to develop his inner strength of character (Morris, 1961).


Existentialism.  It is not the easiest thing, as we have seen, to extract from this view of life a working theory of how learning and teaching should be carried on.  The existentialist school would probably start from the “humanities” end of the curriculum to develop its program.  It would tend to emphasize those subject matters in which private choice and decision have greater prominence, namely, the arts, philosophy, literature, creative writing, the drama, etc.  This follows from the view that the subjective growth of the individual is the most important kind of growth.  What the curriculum of the school should do, above all else, is to produce in the child a complete and full awareness of himself (Morris, 1961).


First of all, whatever method of teaching is selected and emphasized, it must be the one which recognizes that the learner learns “from the inside out,” so to speak.  This means, among other things, that the learner in school must be encouraged to identify with his subject matter, to identify with it emotionally so that he can announce a personal reaction to it.  The teacher’s function is to arouse the learner intellectually, spiritually, and emotionally.   Arousal in the learner will quicken his inner senses to perceive what his learning materials are saying to him; the effective centers of “sensation” will then be in a better condition to react to the materials themselves.  For it is in the reaction, and not the materials, that knowing and learning really take place (Morris, 1961).


Therefore, in every subject matter (if we retain the subject matter curriculum) a real effort must be made to involve the learner directly.  He must get personally “tangled up” in the subject matter.  That is why Kneller has suggested a revival of the well-known Socratic method for existentialist pedagogy.  This method is nothing if it is not to awaken the personal commitments of the learner to what he is trying to learn.  As such, it is particularly suited to what the existentialist wants to have happen in the classroom (Morris, 1961).


The learner must also be quickened to awareness of his moral baselessness.  Ultimately he stands alone in making ethical choices.  And he should not be shielded from this difficult awareness by the school’s giving him much in the way of group dynamics and social consensus in the classroom.  That is, in the development of character, the teacher and his students should play down the dominion of the group over the individual.  Certainly in some situations such dominion is necessary (for reasons which are themselves moral choices); but insofar as possible, the student should be made to rely on his own subjective ingenuity and his own sense of responsibility in finding an answer to moral situations as they arise in the life of the school (Morris, 1961).


These are but a few of the views of the particular philosophic systems and their resulting educational implications, but they will suffice in illustrating the futility of attempting the educational process without a prior study of the areas of philosophic concern.  Everyone theorizes and everyone  philosophizes, but it would be much more desirable to have an intellectualized philosophy where all known alternatives have been seriously considered.

CHAPTER IV

CHRISTIAN THEISM AND

EDUCATIONAL PHILOSOPHY

INTRODUCTION


A study of Christian Theism is important since it provides the philosophical model for Christian school education.  Statistics show that one in eight K-12 students attends a private school.  Over seven million attend Catholic parochial schools.  More than one million go to fundamentalist and evangelical Christian schools.


Modern public education is secular education and is based on a secular world view.  Sectarian religion cannot be taught in the public schools of a pluralistic society.  The dilemma for many is omitting this area of most vital concern from the educational program.  The courts have ruled that religious instruction and activities, including prescribed prayer, are unconstitutional.  


A survey of world religions and the Bible as literature may be taught.  Also, the courts have ruled that voluntary prayer and student initiated religious clubs do not violate the separation of  church and state clause of the Constitution.  


Christianity is considered as sectarian, along with other religions.  Many religious denominations have established their own church schools.  By and large these not only develop and apply their theology to a philosophy of education, but they also attempt to prepare students to live in a dynamic and competitive society as good citizens.


Theodore Green discussed the subject in Religion and Philosophy of Education.  He stated that education, which is man’s effort to prepare himself for a meaningful life, and religion, which is man’s search for ultimate cosmic reality, are necessarily interrelated.  “Education without religion is sterile, and religion without education is doomed to superstition” (Park, 1963).

THEISM


Theism is the belief that the process of nature in all its range is to be accounted for by the intelligent purpose of Mind.  Jewish educators subscribe to theism, but not Christian theism.  Christian theism holds that this purposive “Mind” is synonymous with a personal God and that His supreme revelation of His personality was in the person of Jesus Christ.


Need.  The primary need for a treatise on Christian theism or Christian thought is that religion generally and Christianity specifically have been relegated to the bottom of the philosophical totem.  Christian thought needs to be restated so that it will be accorded a position at least alongside of the other philosophies.  The Christian theists state that science alone will not solve the ills of mankind.  Neither will those philosophies that have capitulated to “scientism,” which in some cases has become a religion itself.  Huxley said of Comte that he promised a science of religion but instead gave a religion of science.  Huxley also said of the humanists that he would rather worship a world full of apes than man.


C.E.M. Joad stated in his book, God and Evil, that evil cannot be solved by the eradication of the bad social conditions as advocated by the social scientist or the bad psychological conditions as advocated by the psychologist.  He further stated:

Evil is not merely a by-product of unfavorable circumstances; it is too widespread, and too deep-seated to admit of any such explanation; so widespread, so deep-seated that one can only conclude that what the religions have always taught is true, and that evil is endemic in the heart of man (Ralph, 1963).


The historical philosopher, Ortega Gasset, expressed it thus:

For over a century now we have been using the word reason, giving to it a meaning that has become more and more degraded until today it signifies in effect the mere play of ideas.  That is why faith appears as opposed to reason.  We forget that at its birth in Greece, as at its rebirth in the sixteenth century, reason was not the play of ideas but a radical and tremendous conviction that in astronomic thought man is in indubitable contact with an absolute order of the cosmos, that through the medium of physical reason cosmic nature loosed within man its formidable and transcendent secret.  Reason was, therefore, a faith.  On this account, and on this account only--not in virtue of its other peculiar attributes and graces--it was able to wage war with the religious faith that had held the field.  It has not been realized that religious faith is also reason, because of the narrow and fortuitous conception one held of reason.  It was claimed that reason did not pass beyond what took place in laboratories or the cabalism of the mathematicians.  The claim as we see it today is ridiculous enough--one form, it might be called, out of a thousand intellectual provincialism.  The truth is that the specific characteristic of religious faith rests on a structure every bit as conceptual as dialectics or physics.  It is a matter of profound surprise to me that there should not yet exist--that I am aware of--any exposition of Christianity as a pure system of ideas, expounded as one may expound Platonism, Kantianism, or Positivism.  Did such exist--and it would not be a difficult task--its relationship to all other theories as such would become evident, and religion would no longer seem so abruptly separated from ideology (Gasset, 1961).


This chapter will consider the ultimate questions traditionally discussed by philosophers, i.e., ontology, epistemology, and axiology in the light of Christian theism.

ONTOLOGY:  WHAT IS REAL?


 In Christian theism, God is the ultimate reality.  This must be the assumption of any real Christian thought.  One is not dealing with an idea of God but with the reality of God.  To explicate matters, a definition of the God of Christianity is posited.  God is the supreme personal Spirit; perfect in all His attributes; who guides the universe according to the wise and righteous purpose revealed in Jesus Christ; who indwells all things by His Holy Spirit seeking ever to transform them according to His own will and bring them to the goal of His kingdom.   


The universe is real but changing.  When one speaks of the universe as real, he means that the universe is the invention of the purposive mind of God; and although man cannot perceive it apart from his senses, which are not perfect, the fact of an objective universe should not be seriously doubted.  It is no parroting of Platonism when it is stated that the physical world is in reality what it is in the mind of God, because He alone thought it into existence; and He alone can perceive it perfectly.  


Finite beings, however, can perceive the physical universe imperfectly.  Regardless of the relative and progressive perception of man, there has always been “something” to perceive, and when something is consistent enough to act upon, then we say it is true.  Whatever the universe and the laws were, are, and will be, have been in the self-consciousness of God eternally.  


Some believe that we create new laws of the universe, such as curvilinear geometry and nuclear physics.  These are only new in space and time or for man.  They are as they really are in the mind of God.  Some have even suggested that God is changing along with the universe, but when man discovers any law, this law pre-existed in the mind of God.  This illustrates the infinitude of God.  No matter what science discovers, there is another level, another height.  God created the elements and the universe, but there is no dichotomy in past-present-future with God.  He looks down on the parade of nature from above and can observe the whole.  Our scale of observation is limited, relative, and imperfect.


Man is real.  There are different levels of reality.  The stone is the lowest level with no life; the tree uses the soil but supersedes it and has life; the chimpanzee has life as the tree, but he can also think; man supersedes mere cognition and has a consciousness of God; and finally, God has perfect consciousness of Himself and reality.  Man cannot be understood by the natural or physical scientist.  His biological systems can be categorized along with his mental faculties, but those are only symbols and arbitrary categories for classification.  


Scientists cannot fully explain life.  They may say that life is the action and the reaction of an organism to the environment, but this does not explain man’s total complex life or everything that man is, does, thinks, and experiences.  Although man is a part of nature, yet he is the crowning achievement.  Man is like God in that he is a conscious, reflective, and value-thinking being.  Man is real, not because he can be analyzed by scientists, not only because he has ideas, but also because he can transcend himself and can have a relationship with the only ultimate ground of all reality, God.


Man knows that he is alive.  He knows he has a self comprised of his potentialities (both physical and non-physical).  Man can somewhat objectively reflect upon his life and his situations in which he has acted.  Man is the sum total of his experiences, but as man reflects on the experiences which have shaped his thinking and his personality, these experiences probably have not been the biological satisfactions but have been the intercourse of mind and spirit.   These are not imaginings but are experiences which are more real and more vivid than strictly sensory experiences.  Man cannot be explained apart from God, because man is “fearfully and wonderfully made” and at times manifests attributes that can only be derived from an encounter or living experience with a transcendent mind.

EPISTEMOLOGY:  HOW DO WE KNOW?


Philosophers from the ancient Greeks to the contemporary have postulated how we might know reality or truth.  To avoid repetition, this section will not give a detailed explanation of how one secures knowledge of the physical universe.  This has been adequately covered by other schools.  “If God is ultimate reality, then everything one knows is somehow related,” state the Christian Theists.


God is ultimate truth.  Since God is ultimate reality, and since He is personal, then it logically follows that what is actually true concerning the universe is in the being, mind, consciousness, and purpose of God.  According to this school, we are no nearer a solution to the predicament of man’s existence and disillusionment apart from the Theistic Hypothesis than we ever were.


How then can man know God?  He may secure ideas about God through practical reason as postulated by Kant or through logic, beginning either with the concrete or with assumptions.  Postulating God through logic and by arguments of existence adequately illustrate a force behind creation and moral imperatives, but they do  not illustrate a personal knowledge of a personal God.  If God holds all truth in Himself, then it is reasonable to believe that He has revealed a part of Himself in creation.  He imparted a part of Himself in creation, because every creation contains part of the person who creates it, whether it  be a work of art or a musical composition.  This is not pantheism, because the universe does not exhaust God; and neither is it identical with Him, anymore than Handel’s Messiah or Leonardo Da Vinci’s Last Supper is identical with him. The firmament    shows His handiwork, but it does not reveal an all-loving Father.


God inspired men to write about their encounter with Him and the truths which were revealed.  The Christian’s Bible far exceeds any other sacred book in originality, clarity, balance, theme, and consistency, say the Theists.  Whatever critics might say about the Bible, it is the clearest explanation concerning God and His relationship to man and to the universe.  The authors of the Bible could not have produced such a masterpiece without divine inspiration.  God revealed a part of His consciousness to man’s consciousness by means of the Holy Spirit.  This is possible because man is in the image of God and because God is personal.


The greatest revelation of God is Jesus Christ, who is called the Word or the Logos or the revelation of God.  Jesus Christ revealed what God was really like and how this encounter with God should manifest itself in human living.  Jesus is the supreme revelation.  He revealed God as a lover of the world.


Although we have the revelation of nature, the Scriptures, and the Logos as contained in the Scriptures and in history, there still remains the need for a personal “knowing” of the Divine Being.  Man’s mind or spirit is not confined to the sensory or the spatial.  Both God and man are capable of consciousness of both their own minds and the minds of others.  In other words, we can know what is in other people’s minds.  Husband and wife often know what is going on in the mind of the other.  True, this is based on past experience with each other, but it transcends mere sensory experience.  Since man has a spirit and God is Spirit, there can be communion.  There is, as verified by person after person, a moment in which this divine encounter takes place for the first time.  The divine search is twofold.  God searches for man while man searches for Him.  Man is relatively free, and God will not force Himself upon man in true experiential knowledge.  The Being who exercises the direct communication of mind to mind or spirit to spirit is the Holy Spirit.  All divine revelation comes through this member of the Godhead.  Millions have testified that they have had and do have communion and/or an encounter with this Divine Person.  Those who have had such experiences are confident that they have had them because the experience and the effect are vividly in their consciousness and in their lives.


The sensory and non-sensory functions of the mind or spirit are not exclusive, both being affected by the other.  In other words, what one chooses to satisfy his physical drives will depend largely on his experience with the Divine Being.  The key to non-sensory experience is faith.  Faith also works in the sensory realm of experience.  We have faith or belief that our means of conveyance will get us to our destination.  By faith in the reality of sensory experiences we construct and reconstruct and act on these experiences.  Likewise, by faith one is persuaded that he can have an encounter with God.  By faith man moves toward God as God moves toward man.  Every man has potential toward materialism or other objects rather than toward the divine, and he is free to act thusly.  Spiritual faith is the belief in a personal God, a search for God, and a reliance on the validity of the resulting experience.  “Now faith means that we are confident of what we hope for, convinced of what we do not see”  (Hebrews 11:1).  Faith is relying on, trusting in, adhering to, and clinging to Jesus Christ as our Savior and friend.


As Ortega Gasset has pointed out, the faith which theologians speak of is a living faith, not one which is stultified and dead.  Faith and reason are not dichotomous as some would have us believe.  The Christian may have faith in science, and a scientist may have faith in the personal God.  Reason should be vital and alive, based on the experience of living.  “In him we live and move and have our being.”

AXIOLOGY:  WHAT IS GOOD?

 
The supreme good is God.
A God who is Ultimate Reality and Truth must be Ultimate Good, or else He would be paradoxical and an inconsistency, a supreme schizoid.  God is the only Being who is perfectly good by nature.  He is innately good.  God’s other attributes are enhanced by His goodness.  First He is our good and caring and enduring Father.  “Your Father which is in heaven.”  His goodness is manifested by His creating the world.  The entire universe, including the earth and all things therein, was created out of nothing, and since His goodness was poured out upon all of His works, everything was good at the time of creation.


As Moses stated at the conclusion of each day’s work, “God saw that it was good.”  This included the creation of man.  The goodness of God is extensive.  “The Lord is good unto all; the earth is full of the goodness of the Lord.”  His goodness is great and above the heavens.  There is no exhausting of His goodness.  It is eternal.


Both reason and revelation teach us that a perfectly Good God would create a good planet for the habitation of man.  It does not follow, however, that the earth permanently maintained the same quality of goodness.


Man’s quest for goodness.  How can fallen man become good?  He cannot become good through his own efforts.  His self-righteousness is as filthy rags.  He can only become good by participating in God’s goodness, by becoming one with God.  He cannot become one with God except through Jesus Christ who bridged the gap between deity and man by taking upon Himself the likeness of sinful flesh.  “Who, being in the form of God, thought it not robbery to be equal with God:  but made himself of no reputation, and took upon him the form of a servant, and was made in the likeness of men:  and being in fashion as a man, he humbled himself, and became obedient unto death, even the death of the cross”  (Philippians 2:6-8).  There is none good but God.  But man can participate in this goodness through repenting of his sins and rebellion and by accepting by faith the vicarious offering for his sin and rebellion, which is Jesus Christ, the Lamb of God.


He then is regenerated by God’s Spirit.  He becomes a new creation.  Old things are passed away and behold all things become new. He has a new walk with God.  He turns in another direction.  After this he lives his life in obedience to God through Jesus Christ and the guidance of the Holy Spirit and through following the road map which is the Word of God.


He follows the law of love, which is the greatest commandment.  Love is the universal law of God, because love is intrinsically blessed and brings about a blessed end which is harmonious relationships.  No finite being could derive anything so perfect, so beautiful, so essential, so appealing, so fulfilling, and so congruent as the love of God which is in Christ Jesus.  Jesus is the teacher who most perfectly exemplified His central theme, love.  Without a God who loved us, life would have no ultimate meaning.  No one could have conceived of this supreme love taught and exemplified by Jesus unless it was true.  Such love could not be conjured up or simply imagined.


This love breaks all distinctions and walls which separate us. It would be a terrible injustice for love’s Source and Supreme Object to be imaginary and untrue.  There can be no right without a law, and there can be no principle without a reference, object or testator (exemplifier).  This is Jesus.  Millions have experienced and are willing to testify in court to the reality of the love that passeth mere knowledge.  These people are not demented, but they are some of the best and most intelligent men and women.


Divine love, although not received empirically, is found operative in experience (behavior).  It is revealed in the Bible and by the Holy Spirit and is freely received, synthesized and exercised.  The law may be rejected.  That is to say that although we cannot prevent God from loving us, we can refuse to return His love by surrendering our lives to Him.  The law requires contemplation of (with) its source and supreme object, God.  Love breeds more love, and there is a possibility of eternal growth.  Probably the greatest treatise on axiology was written by St. Paul in the thirteenth chapter of I Corinthians.  This chapter truly expounds love in action, which in reality is the supreme standard of God (axiology) for the advocate of Christian Theism.  The translation is as follows (Taylor, 1962):

1. If I had the gift of being able to speak in other languages without learning them, and could speak in every language there is in all of heaven and earth, but didn’t love others, I would only be making noise.

2. If I had the gift of prophecy and knew all about what is going to happen in the future, knew everything about everything, but didn’t love others, what good would it do?  Even if I had the gift of faith so that I could speak to a mountain and make it move, I would still be worth nothing at all without love.

3. If I gave everything I have to poor people, and if I were burned alive for preaching the gospel but didn’t love others, it would be of no value whatsoever.

4. Love is very patient and kind, never jealous or envious, never boastful nor proud.

5. Never haughty nor selfish nor rude.  Love does not demand its own way.  It is not irritable nor touchy.  It does not hold grudges and will hardly even notice when others do it wrong.

6. It is never glad about injustice, but rejoices whenever truth wins out.

7. If you love someone you will be loyal to him no matter what the cost.  You will always believe in him, always expect the best of him, and always stand your ground in defending him.

8. All the special gifts and powers from God will someday come to an end, but love goes on forever.  Someday prophecy and speaking in unknown languages and special knowledge all will disappear.

9. For now we know so little, even with our special gifts, and the preaching of those most gifted is still so poor.

10. But when we have been made perfect and complete, then the need for these inadequate special gifts will come to an end, and they will disappear.

11. It’s like this: when  I was a child, I spoke and thought and reasoned as a child does.  But when I became a man my thoughts grew far beyond those of my childhood, and now I have put away childish things.

12. In the same way, we can see and understand only a little about God now, as if we were peering at His reflection in a poor mirror; but someday, we are going to see Him in and blurred, but then I will see everything clearly, just as clearly as God sees into my heart right now.

13. There are three things--faith, hope, and love that keep on forever; but the greatest of these is love.


The greatest teacher of all times stated that the greatest commandment was to “,,,love the Lord thy God with all thy heart, and with all thy soul, and with all thy mind...” (Matthew 22:37).  Luke adds, “and all thy strength” (Luke 10:27).  We are not our own.  We are bought with a price; therefore, we are to “glorify God in your body, and in your spirit, which are God’s”  (I Corinthians 6:20).


The second commandment is like unto the first; and that is to “love thy neighbor as thyself” (Matthew 22:38).  We are not to hate ourselves; we are to love ourselves so that this can be the standard and the quality of our love for others. “On these two commandments hang all of the law and the prophets” (Matthew 22:40).  Only the law of love is viable and applicable for every situation and for every occasion.  Legal teachings are narrow, limited, rigid, and inflexible.  For example, we may jump into the lake to save a drowning person, or one whom we thought to be drowning, and in our efforts to save that person we may actually drown him.  Are we murderers?  No, we were acting by the law of love.  And although if we love God we will keep His commandments, love will provide for those situations which are not covered by our catechisms or our previous experiences or our handbooks.


Love is the summum bonum, the highest good.  It is far superior to Kant’s Categorical Imperative, which is wishing upon everyone a rule or an action in our own lives.  “...The love of God is shed abroad in our hearts by the Holy Spirit...” (Romans 5:5).  Love never fails.  Love is the fulfilling of the law.  Love abides eternally.  Love is superior to faith and hope.  If we do deeds of charity and even give ourselves as sacrifices and we have not this Divine love, then it is without profit (Romans 13:8; I Corinthians 13).  


The good life for man then is to love God and to keep His commandments and to love one another.  It is also to love and do good to his enemies, to dedicate his entire being, with all of his faculties, resources, talents, and energies to the glory of God and to the goodness and well-being of his fellow man, and especially to those of the household of faith.

EDUCATIONAL IMPLICATIONS OF CHRISTIAN THEISM


One’s educational aims are based on one’s philosophy or basic assumptions.  The philosophy of the Christian school is based on and derived from its theological principles.  There is a personal God who directs the changes and the processes of the universe.  God is sovereign.  God is absolute.  God is love.  God is free.  Man is a thinking and goal-seeking being.  Man is in the image of God.  The universe was created for thought.  Man becomes aware of God’s love by revelation on God’s part, and man reacts by intuiting and experiencing God’s love.


The ultimate aim of education is to encourage students to dedicate themselves to the glory of God and the well-being of the universe, which includes man as the most important object of creation.  Man is more than a piece of matter or protoplasm.  Two requisites of an integrated personality are to have a purpose in life and to actively pursue that purpose.


Man was created for love.  Love is not simply emotion, visceral feelings, heart palpitations and feelings of affection.  Love is a dedication of oneself with all of the faculties and resources of one’s being to the glory of God and the well-being of the universe and its creatures.  This is the purpose.  The other requisite is actively preparing oneself and spending one’s energies in purposeful activities which will bring this purpose a little nearer to fulfillment.


The type of education which approximates this purpose and these means is the best education possible.  Since the Bible is verbally inspired by the Holy Spirit, the Christian school emphasizes that the Bible is the revealed Word of God.  The Bible then is the number one textbook in the classroom.  Biblical truths are applied to all disciplines and subjects such as language, science, math, history, etc.  Strong emphasis is placed on the glorification of God as the ultimate goal of learning.  God is the center of all learning, the ultimate quest.  God is central in all disciplines, and all subjects should relate to the divine Mind as Creator of the universe.  Nature, God’s creation, is an object of thought, but not in isolation.  Academic excellence is a goal of good Christian school education.


Jesus Christ is the Incarnate Word of God, the revealer of the true nature of God.  The image of God has been vitiated in man, and restoration and salvation are necessary through the atonement of Jesus Christ, the Divine Son of God. The outward conduct and decorum will be congruent with the inner working of the Holy Spirit.  Since salvation is such a central theme in the theology of the Christian church, one of the ultimate imperatives as far as the pupils are concerned is the personal knowledge of Jesus Christ and a walk before Him in love.


The individual church teachings can be instilled by repetition, but it should be the goal of the Christian schools that the ends of the Church and of religion should be accomplished through the organization of activities and the planning of experiences such as involvement of the pupils in study, worship, and in practical witnessing for Christ.  Through these experiences, the students develop in character and in personality.  It is hoped that the purpose of the church and of the schools can be secured not by indoctrination alone but by providing wholesome activities and opportunities for worship and the utilization of the doctrines of the church.  


Values and skills will be formed that will carry over into later life through witnessing, through the propagation of the Gospel, through acts of love and through participation in activities which will call out and point up the need for knowledge of the doctrines and tenets of the Scriptures and the teachings of the church.


Preparing students, therefore, to possess and to manifest the mind and the Spirit of Christ in a competitive and materialistic society should be a cardinal objective.  Emphasis is placed on the future life of the Christian.  However, education is not characterized by other worldliness alone, but the admonition of the Lord to be “so doing” (carrying out temporal and spiritual duties) when He returns signifies the need for dedication in agape or Christian love, not only to the glorification of God, but also to the dedication of one’s faculties, strengths, and abilities to the well-being of all of God’s human creatures 


The environment or atmosphere provided in every department of the school will be conducive to upholding and encouraging the doctrines and practices of the sponsoring church.  The intimacy with the church influences the curriculum, but it does not stereotype it.  The uniqueness of the Christian school consists in the religious environment, religious guidance and biblical interpretation of subject matter and co-curricular activities.  The philosophy of the Christian school emphasizes some principles common to other schools, such as democracy.  However, it is believed that the school should train for life in a democratic society under God, and there is an attempt to relate the standards of the Scripture and the church to democracy and living.  This aim is of significance at each level of the educative process.  The attitudes, skills and behaviors which are essential to daily living should be stressed.


All education is, in the final analysis, related to the Divine Mind.  In matters of faith and practice, the Bible governs thinking since the Bible reveals the Divine Mind in these areas.  The Bible does not attempt to be exhaustive and complete in all fields of education, but the Bible and the fundamental Christian faith are the basis of all education.  There is no strictly secular truth.  All truth is God’s truth.  Christ is the Logos (Word) or embodiment of all truth.  Therefore, every subject should be related to God, and  practical application should be made to the Christian life.  Even mathematics is related to the biblical principle of honesty in business--an honest measure, not lying with statistics and not giving a fraudulent figure--and to the concept of the absolute.


On a higher level, statistical integrity is applicable.  The real test comes in the reporting of the actual weight and length of the fish caught or the correct number of strokes in a golf match.  Education then is the approach to harmony with the mind of God in every sphere.  Philosophy (in its root meaning) is the love of wisdom.  Philosophy of education must be concerned with introducing students to wisdom (truth) and helping them to grasp and love truth.  In this, we are dependent on revelation and investigation.  The individual is active rather than passive.  In such a process, learning gives birth to more learning.  In each individual, there should be developed democratic attitudes, habits, interests, and ideals.  These must be undergirded and bound together by Christian thought and practice.
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APPENDIX

A PERSONAL PHILOSOPHY OF EDUCATION

I. Tenets of Major Philosophies

II. Idealism

A. Realism

B. Neo-Thomism

C. Pragmatism

D. Existentialism

E. Christian Theism

III. My Philosophy of Education

A. World View

(Your world view according to reality, truth, and goodness—moral values, ethics, aesthetics.  Identify the philosophy above which most clearly represents your own world view in these three areas.)

B. Application of World View to Education

(These are the principles that you are committed to practice in your classroom or position.)

1. Curriculum

(Content, subject matter, or skills vital to your students.)

2. Methodology

(How you communicate the subject matter to your students.  This is based on your view of truth, teaching, and learning.)

3. Role of the Teacher (Your view of what a teacher should be as a person and should do as a professional.  Base this on your view of reality, truth, and goodness/values.)

4. The Student

(Your view of the student and his or her role in the educative process.  Base this on your views of reality, truth, and goodness/values.)

5. Character Education

(How you teach values to your students; how you deal with disruptive behavior.  This is based on your view of goodness and those values which every student should possess in a free society.  How you develop artistic tastes and appreciations.)

6. Other Areas of Importance

(Parental and community involvement, finances, facilities, professionalism, administration, relationships, reforms, goals, accountability, etc.  These are consistent with your views expressed in II. A; B. 1-5 above.)

IV. Summary and Conclusion

  (Closure, bottom line.)
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